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TA, relationship with one’s own learning process and 
strategic studying 

© 2012 Cesare Fregola 
Abstract 
Life-long learning is an increasingly relevant need of our 
time. Educational perspectives currently tend to focus - 
beside the single subjects (Foreign Languages, Maths, 
History) - on how, while learning, you can learn to learn. 
Considering this perspective, we have been integrating 
Transactional Analysis in the training for future Primary 
School Teachers. Our objectives are both more 
traditional applications intended to improve the 
relationship between teachers and teachers, teachers 
and families, and to observe, study and intervene in the 
relationship which children create with their learning 
process. The writing on emotional drivers, which we 
presented on IJTAR – International Journal of TA 
Research - for didactics of Mathematics, has proved very 
helpful for other subjects and in learning how to learn. 

Our experimentation involved 10 classes of a primary 
school, and enabled us to create several tools (interviews 
to identify drivers, egogram interview, check lists for the 
observation of transactions during the lessons). The 
learning outcomes have been analysed by the teachers 
according to some against indicators of learning and 
didactic objectives established within a systematic frame 
of reference. This model for didactics in TA clearly 
contributes to the construction of a learning 
environment, enhancing both the expression of the Free 
Child and Self-efficacy. 

Introduction 
I am, we are, honoured to be here today with you, and 
to have a chance to talk about some research we have 
carried out in Italy with future teachers of Primary 
School. Primary School is attended by children between 
3 and 11, and their teachers have to attend a five- year 
Graduate Course at University, in the Department of 
Science of Primary School Teaching. Students, besides 
taking exams on the subjects in the curriculum, have to 
do an apprenticeship in schools. They take part in 
activities in class with the children and their teachers. In 
order to receive a qualification for teaching, they have 
to write a final essay, divided in three parts: 

• A project of observation of the interaction among 

children and between children and teachers  

• A didactic project which they have to carry out in 
the class 

• A personal project about their own competences in 
their future role of teachers 

Ferdinando Montuschi, a TSTA in the Educational Field, 
as some of you may know, was Head of the Department 
until a few years ago, and some of his lessons focused 
on some basic TA themes. In that period, working in the 
Department of General Didactics and Experimental 
Pedagogy run by Professor Daniela Olmetti Peja, I had 
the chance to follow some students who were writing 
their final essay. Inspired by TA, I then started 
conducting my first researches. To my great joy, 
research on Emotional Drivers and their influence on the 
learning process of Mathematics was published in 
number 1 of IJTAR. 

Further experimentations have been carried out which 
haven’t been published yet as they are still being 
validated: 

• Drivers in learning a foreign language 

• Drivers in learning grammar and history 

• First observations on intuition in Maths and the 
Little Professor 

• Teacher’s relational competences and the learning 
outcomes for reading based on the creation of a 
Stroke Bank of the Class 

Currently, a validated study is: Influence of Emotional 
Drivers in the development of learning strategies and 
managing examination anxiety. This study led to a 
model of integration of Self-efficacy and Permissions for 
managing Drivers (Fregola C., Olmetti Peja D., 2010). 

Three other studies are being completed, and the issues 
we are exploring are: 
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• Changes in the Cultural parent due to social, 
economic and intercultural innovations and to Web 
2.0, which developed depending on technological 
evolution and globalisation process. One study in 
particular concerns the learning processes involved 
in a functional use of videogames. Another, the 
profile of parenthood expected by children starting 
from their perceptions and experience as “native 
digitals” (Prensky M., 2009, 2001; Ferri P., 2011; 
Jenkis H., 2010).sons and daughters. 

• Changes in Ego States related to watching a film in 
class, the egogram of children and profiles of 
creativity according to assessment fantasia, a valid 
principle which validates the idea that one’s 
creativity can be educated; children’s egogram and 
the learning outcomes in reading, or in making a 
perceptive model of the globe 

• Observation of the Discount Matrix in a model of 
simulation games (in this context, the term 
simulation games has a pedagogical connotation. It 
refers to a game used in a class with 9-year-old 
children. The game was projected and created to 
enhance group problem-solving with three main 
objectives: to have children understand and learn 
the concept of Isometry of Geometry, to improve 
Social and School self-efficacy and to improve 
mnemonic retention a long time after the lesson. 
(Fregola C., & Piu A., 2010, 2011). This research is 
lead along with Angela Piu of the Aosta University) 

The idea of this paper developed, together with Adele, 
during the meetings of TA MSc in the Educational Field, 
in the PerFormat office in Rome. Performat is a Post-
Graduate School in Transactional Analysis 
Psychotherapy formally recognised by the Ministry of 
Education and Research. It is also a training agency 
composed of psychologists, doctors, qualified 
professionals in the area of training and business 
consultancy who deal with the promotion of health-
culture and communication in interpersonal 
relationships, working places, in the area of training and 
healing places, in the educational processes. 

The quest for a path to follow in a 
learning-teaching process which 
enhances learning how to learn in the 
context of complexity 
The considerations in this paper are related to different 
disciplines. It describes a first embryonic stage of a 
model for Didactics and Experimental Pedagogy 
empowered by the contribution from TA, as well as a 
possible integration of it in the system of competences 
of future teachers. The need for a frame of reference for 
teaching didactics has long been experienced by people 
who work in educational and training contexts. 

The reflections we are going to share originate from the 
different researches described above and, above all, 
from the methodology that is being followed to carry 
out such researches. A fortunate circumstance, in this, is 
that the target students already are digital natives 
themselves (Mark Prensky) who interact with real 

children and expert teachers, in a place, the University 
of Roma Tre, where providing training for the students’ 
professional future is one of the main objectives. 

Why did we introduce the term Strategic 
student? 
In the last century the “store-houses” of knowledge, 
knowing how to be and do, were filled during the first 
years of life. Then, the supplies stocked up in there 
would be enough for one’s entire life. 

Indeed, the elements stocked up have later evolved, 
grown and deepened and finally shaped themselves in 
accordance with one’s specialisations. A current 
tendency is to think that nowadays there is no point in 
stocking up store-houses with decaying materials, 
contents and information which may change with time, 
be replaced or continuously updated. Thus, the main 
need of basic training currently consists in providing 
people with minimal knowledge, basic fundamental 
competencies, necessary in order for social 
communication to be effective in different roles in 
different situations of life. Therefore, when stocking 
supplies, the goods one chooses must be dynamic, thus 
enabling one to learn to build one’s knowledge, to define 
knowledge and learn to build processes which 
continuously create a bond between know, know how 
to do and to be in a dimension where one learns to 
belong in society and know how to become a person in 
the context of complexity. Our research was based on 
this assumption, and it mainly focused on strategic 
students, who represent a metaphor of competencies 
required for life long learning in a society that has been 
defined Society of knowledge. It also focused on 
strategic teachers who, in accordance with such a 
perspective, learn how to provide structure, shape and 
content in contexts of training and basic education. 
Strategic student, thus, is a social role inhabited by the 
trainees in order to lay the foundations for their identity 
and sense of belonging in the society of knowledge. 

The society of knowledge, or of learning, can be 
considered an image that well describes and evokes the 
new human condition, a condition which has been and is 
being determined (Alberici A., 2002). This new or 
renewed condition can be related to three dimensions: 

• Information and communication (TIC), in particular 
the Net. It gave rise to a kind of social 
communication through real and virtual 
interconnection (from Facebook to twitter, from 
email to Internet portals...) which affected places 
and manners of personal interaction and economic 
processes; 

• Social and individual development in a global 
village as defined by Marshall McLuhan  in which 
men and women work, live and organise their 
existences; these people, everyday, meet and clash 
with a new capital of knowledge and multi-ethnic 
and intercultural interactions. 

• The relationship of a person with one’s own 
learning process which can be intended like a 
connection, a bond established between the 
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individual, the development of one ‘s own store-
house of learning how to learn during the cycle of 
life (Erikson, E. H., 1999). All this is related to the 
roles one is going to play and inhabit (Napper R., 
2011) while making a contract which is explicitly 
and implicitly determined with the net of 
relationships one belongs to either directly or 
indirectly and in relation to the development of the 
environment, context and situations. 

Lifelong learning, thus, marks the passing from 
knowledge helpful for one’s entire life to knowledge 
helpful to learn for one’s entire life, so that unstable 
behaviours can be related to three principles: 

• A conception of human development characterised 
by dynamic processes within the poles continuity-
discontinuity 

• A conception of development which is generally 
used to indicate a process with a beginning and an 
end during the age of development and which goes 
beyond and pervades the other phases of life as 
well 

• A conception of change which contrasts with 
development as means of interpretation of 
continuous possibility to change in every phase of 
human life. Accordingly, it defines both complexity 
and the plastic dimension of adult life in the 
continuum of existence. 

Adult age does not therefore represent a conclusive 
phase of evolutional development, but one of the 
phases of a continuous process (Romanini M.T., 1999). 

TA and learning relationship 
The Educational Field of TA can give relevant 
contribution, as it can provide support for the 
generation of contextual and situational knowledge - 
knowledge of here and now, by which is meant social 
and cultural current moment. This is possible if we 
obtain the required knowledge from the external world 
and turn it into knowledge which can be defined 
dynamic knowledge due to its interaction with the inner 
world, with the frame of reference (Miglionico 2000).  

Such interaction leads to integrating tradition and 
innovation, related to the neo-psyche in action 
(Novellino M., 2012), personal history and experience, 
and growth, thus enhancing a reinterpretation of 
identity in a renewed multicultural perspective. In the 
TA community, “education and/or growth of personality 
as well as development within the social frame of 
reference” is the objective of the educational field 
(EATA). We accordingly intend to contribute to applying 
EATA guidelines in our work.  

In the educational field new perspectives on how people 
learn and on how education and training can be more 
effective are proposed; we have new intuitions on 
educational approaches, including experiential learning, 
student-centred education, self-directed learning and 
learning styles; different styles to follow when things go 
wrong or are blocked; a fear-free theory which makes 
teaching and learning more enjoyable. 

 
Figure 1: The learning relationship is a contract between the individual and one’s own private, 
professional, social roles in the interaction between the inner context-Person and the outer context-
Social and Cultural Environment. 
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In Figure 2, large scale contents of TA training are 
integrated with teaching and learning processes, which 
are being developed in the field of training for 
educational and training roles. 

TA in the Educational Field is not intended by the 
philosophy underpinning our research as a surrogate of 
other fields - if it has ever been intended like that. On 
the contrary, it is a repertoire of competences which 
enables us to affect learning and therefore didactics 
(Emmerton & Newton 2004; Tudor, 2010) 

TA tools act on different levels. Providing the students 
with such tools already in their basic training enhances 
the training of personalities who are less likely to 
experience non health. 

Mastering relational instruments to explore and 
experiment one’s own capacities, competences to learn 
and the possibility to potentiate them in time means to 
create store-houses for the future in which the seeds of 

know how to become are planted. As far as this issue is 
concerned, we ask ourselves some questions: 

• Does all this provide future teachers with materials 
that facilitate the creation of tools and behavioural 
models consistent with the needs of the current 
world? 

• To what extent, in this “equipment”, is the culture 
of remedy disconnected from the culture of well-
being? 

• How do Self-efficacy characteristics, as intended by 
Bandura, and the characteristics of Autonomy, as 
intended by Berne, integrate in a perspective of 
close-knitted system that is oriented on the one 
hand to continuous improvement and on the other 
to the awareness of OKness within a frame of 
reference of social sustainability of ecology of 
development (Brofenbrenner 1979). 

 

 

Figure 2: large scale contents of TA training integrated with teaching and learning processes, which 
are being developed in the field of training for educational and training roles. 

 

  



2nd EATA TA Research Conference 2012: Proceedings published as 
International Journal of Transactional Analysis Research Vol 4 No 1, January 2013                                   www.ijtar.org                           page 71 

A case: Getting on with - TA in educational contexts. 

© 2012 Adele Iozzelli 
We have seen how TA provides us with powerful tools 
that help us make the class a student-friendly 
environment. This is a reflection about working in a 
multicultural context, where we, as teachers, must be 
very careful and considerate in dealing with foreign 
students.  

First of all, not only as teachers, but as TA educators, we 
hold ethical responsibility to be respectful of different 
cultures. The Ethics Manual of EATA reminds us that we 
must “behave in a respectful way towards self and 
others, including awareness of and sensitivity to 
different frames of reference, cultures and social 
norms”. 

Another important contribution from TA is the 
philosophy of OKness, which becomes a very precious 
tool in creating an ethical and enriching relationship 
with our students. In this paper, I describe a personal 
experience where an analysis of Existential Positions and 
Ego-States proved very important in the relationship 
with one of my students.  

An educational relationship based on the principle of 
OKness has precious implications. Not only does it 
represent an ethical attitude towards the students, it 
also contributes to creating well-being in the teachers. It 
often frees us teachers from a sensation of impotence 
and distress, and it enhances empowerment both in 
teachers and students. 

A class of eighteen students, third year of 
Secondary School 

Several weeks after the beginning of school, A., a 
student from Albania, suddenly refused to read aloud in 
front of the class. I had the chance to reflect on different 
reactions on behalf of two colleagues of mine and 
analyse them from a perspective of OKness: 

Italian teacher: I don’t know why you won’t read, but I 
don’t care. Either you read aloud, or I will write it down 
in my register, and give you a very low grade at the end 
of the term. 

I’m Ok - you’re not Ok: I get rid of  

French teacher: (speaking to a colleague in the teachers’ 
room): It’s too difficult with foreign students, I can’t 
cope, I really don’t know what to do, there’s nothing to 
do! 

I’m not Ok - you’re not Ok: Get nowhere with 

I tried to establish an Ok-Ok approach: 

A., I have noticed that something is wrong. When I ask 
you to read aloud, you refuse to do it. If you explain me 
what the problem is, we can try and find a solution. Your 
participation is important, both for you, as you learn 
better, and for the rest of the group. 

He replied: D. and M. make fun of me when I speak. 
They come from a different place in Albania, and they 
say that my accent is like a girl’s. It’s important for me to 
be considered a man. In my country, if you’re not a man, 
you’re worth nothing. 

 

From a point of view of Ego-State analysis, the transaction can be thus diagrammed. 

 On the social level, the interaction is Adult - Adult, but on the psychological level it is Positive Nurturing Parent - Positive 
Adapted Child: 

NP: “I care about you and what is troubling you. I want to take care of you” 

AC: “Reassure me and help me, because I have a problem” 
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The OK-OK attitude enabled me to show my concern for 
the student and his problem. Besides, he could feel that 
I considered him perfectly able to identify and describe 
the problem, which made him feel involved in the 
process of finding a solution together. On the one hand, 
he didn’t feel he was being left alone and he was offered 
sincere and empathic support and acceptance. On the 
other hand, he didn’t find a rescuer who offered him a 
solution, and this protected both of us from games. 

OKness with foreign students implies going beyond the 
tolerant attitude that often characterises the teacher-
student relationship. It implies authentically and 
empathically conferring them dignity as an element of 
richness as well as complexity in our class. This case 
shows how the contribution of TA elements - in this 
case, analysis of Ego-States and principle of OKness - in 
educational contexts enhances authenticity, thus giving 
a chance to students and teachers to experience well-
being and personal growth in a perspective of 
empowerment. 

A further development of the application of TA in 
educational contexts is a new definition of 
“multicultural”. Earlier, Cesare mentioned a study about 
the issue of the Cultural Parent, and we have heard that 
by observing the relevance of different cultural frames 

of reference, a multicultural perspective is being 
explored. Working with TA in multicultural contexts 
must imply going beyond decontamination - which is 
clearly the first necessary step for an ethic approach - in 
order to acquire the required competences to really 
interconnect cultures. In a proper educational 
perspective, however, this cannot represent our final 
goal: it is the continuous analysis, revision and reflection 
on the process that  makes up our major, most delicate 
and important task. As long as we focus on the process, 
we are sure to be following a methodologically effective 
educational perspective. 

Egogram  
Below is an example of our work and is an egogram 
questionnaire for children in 4th year of Primary School.  
Developed with the contribution of Francesca 
Fiordigiglio, a teacher in Primary School, the 
questionnaire was elaborated by the author on the basis 
of a questionnaire for teachers, was experimented in 
class with children in 4th year of Primary School, and 
then provided the basis for Francesca Fiordigiglio’s final 
TA essay.  

Questionnaire 
1) I often feel I am a bad son/daughter for my parents 

2) It’s easy for me to interact with my schoolmates 

3) I am a good student 

4) If I play a football match with my team, and the match isn’t good, it’s everyone’s responsibility  

5)  It’s important for me to have good marks in school 

6)  When I come back home, I always tell my parents what I’ve done at school and I talk to them for a while 

7)   Every time I have to face a new year at school, my parents reassure me about what will 
happen 

8)  When I play with my schoolmates, I’m often aggressive 

9) My parents are affectionate 

10) I love travelling: when I’m on holiday I leave with my parents and I discover new places 

11) I often make my teachers angry 

12)  I feel at ease with my parents, and I always tell them what I think 

13) I spontaneously express my opinions 

14) People often envy us children because they say we have a lot of free time. Actually, I spend 
a lot of time at school or doing my homework 

15) My parents don’t care about what I do at school 

16) When we discuss something in class, I speak as little as possible, and if they ask for my opinion, I 
stick to what the others say 

17) In group discussions, I am very strict, so I can’t find justifications  

18) My parents are strict and demanding 

19) I like having fun with my friends, especially when we’re on holiday 

20) I am on first name terms with my teachers, but sometimes I’m a little embarrassed when I 
have to greet them 
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21) I’m vindictive during group discussions 

22) I do not always agree with my schoolmates, even though I think it’s important to be supportive 

23) I have a group of friends. I often see them and I tell them about what I do in school and with my parents. 

24) When I have to tell someone a secret, I carefully choose who to tell it to; most of the times, I speak to my best friend, 
but sometimes I make exceptions. 

25) I don’t study very hard for oral or written tests, because I know that my teachers will give me the same mark every 
time. 

26) What I really don’t like about school is that I’m being judged all the time by my teachers for assessment.  

27) I am a diligent student, and I carefully carry out the tasks I am given  

28) It’s easy for me to cooperate with my schoolmates; I’m happy to do it 

29) My parents care about what I do and help me do my homework 

30) When my friends invent a new dance routine, and I have to judge their performance, I give each of them the mark they 
deserve 

31) I often speak ill of my schoolmates.  

32) I am a naughty student. 

33) When we have to vote about something in class, e.g. to choose an activity, I prefer not to vote, so I 
won’t do wrong to anyone. 

34) I’m having a happy and free childhood 

35) My study method is good 

36) The relationship with my teachers is based on trust. This way, we can work very well.  

37) I consider my teachers a bit like my parents. I’m very fond of them 

38) When a schoolmate asks me a favour, I can’t say no 

39) When I organise a football match with my friends and I pretend I am their trainer, I observe their 
progresses and their behaviour in order to evaluate their actions 

40) If I play football in the courtyard, I’, the leader of actions in the game because I must win 

41) I’m spontaneous with my teachers, and that’s ok 

42) If I get bored in class during the lesson, I don’t listen to what the teacher says and I start drawing 

43) If I go to the stadium to watch my favourite team, I shout and sing out loud to encourage the 
players to do their best in the match. 

44) I’m not on friendly terms with my teachers 

45) If I organise a dance competition with my friends, I never give them marks lower than C 

46) I keep silent during lessons 

47) I do everything it takes to be liked by my teachers 

48) My goals at school are: listen carefully to the lessons, do well in my tests and keep up with the programme 

49) When my teacher asks me to go up to the desk, I always wonder what I’ve done 

50) I am too sincere, and this sometimes causes me troubles 

51) I don’t like going to school, and I can’t wait for holidays 

52) The only thing I do with my schoolmates is studying 

53) At school it’s important for me not to be behind my schoolmates 

54) I don’t see my teachers outside school  

55)  Giovanni can’t play, so I always take his place. This way, he can rest and our schoolmates don’t 
make fun of him 

56) I have a lot of toys: I play with what I want, and school is no longer my priority 
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57) When I judge one of my schoolmates, I explain to them why I think those things about him or her  

58) If some of my schoolmates can’t do some activities, I give them advice so they can improve  

59) I’m happy to speak ill of the Headmaster 

60) I have my own frame of mind, and I apply it to every situation 

61) I do what my teachers ask me to do, I don’t work really hard 

62) I don’t poke my nose into my schoolmates’ business 

63) I really like doing my homework 

64) I don’t disturb during the lesson, or I won’t understand what our teacher explains to us. 

65) I defend our rights as students 

66) I like sharing my experiences with my teachers  

67) When we play a parlour game, and one of my schoolmates loses, I always suggest that he or she 
should pay the forfeit 

69) I come to an agreement with my schoolmates, so we can take turns to play 

70) I can’t tell my schoolmates what I really think of them 

71) During the break, I would like to suggest new funny games, but I know it wouldn’t work, as my schoolmates always play 
the same games 

72) During the lesson, I sometimes speak in a low voice with my schoolmates 

73) When we train for football in the courtyard, I let my schoolmates play freely, as long as they are ready for Sunday’s 
match 

74) It takes me a long time to prepare the games to play with my schoolmates 

75) I become shy before my teachers 

76) I do everything I can to help my teacher during the lesson, for example I hand out the photocopies 

77) When I organise parlour games, I give penalties to those who don’t respect the game rules. 

78) When I have to explain the rules of a game, I try to be clear and speak slowly, so that every participant can understand 

79) I play along with my schoolmates about the rules on taking turn in games 

80) My life is well-balanced between family, school and hobbies 

81) I’m good at school; I work really hard 

82) I express my opinions clearly during group discussions 

83) During the holidays I use my free time to improve myself in some subjects and study some topics in-depth 

84) I can meet all of my schoolmates; I have no problems with them, and none of them is 
my favourite 

85) If one of my schoolmates talks openly about a problem, I don’t feel vindictive, I try to 
suggest solutions 

86) I am diligent in doing my homework; my work is neat and tidy 

87) I am free to be myself with my schoolmates, I show my qualities and my defects 

88) I can’t stand it when my teachers criticise me, and sometimes I answer back 

89) School rules must be respected 

90) I go along well with my teachers, I have no problems with them 
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Constructing the Egogram Chart : The three phases: 
1. Administering a questionnaire made up of 90 

true/false questions. Questions are about how 
children interact, in certain circumstances, both 
with adults and peers. It is important that children’s 
answers are as “immediate” as possible. 

2. Tabulation of the answers in a grid. (Chart 1) 

The grid is made up by 9 columns which comprise 
the sub-categories of Ego States. In this grid, the 
corresponding items have been placed in the 
column with the related Ego State. In order to 
calculate the points, “quite false” answers must not 
be considered. One point is assigned to any “quite 
true” answer, in the columns where the number of 
the corresponding item is indicated. 

Then, the number of points in each column must to 
be added up.  

3. Graphical realisation of the egogram: (Chart 2) 

After the score has been calculated, according to 
the grid, the results are transferred into an empty 
egogram, marking as many boxes as the points 
made corresponding to each Ego-State column. On 
this chart, the points for answers are on the y-axis 
and the Ego-States on the x-axis. The histogram we 
obtain for each State gives us the energy involved 
and the energetic difference between states. It also 
describes the dominant States (Dusay, J. M., 
Egograms and the "Constancy Hypothesis". TAJ, 
2(3), 37-41.1972). 

The chart provides a profile for each child; there is no 
judgement about the person, only the likeliest aspect of 
his/her transactions with others. Each Ego-State, in this 
chart, can have both a functional and a dysfunctional 
aspect. 

“Persecutor” Parent 
A person who sets unreasonable limits or applies the 
existing limits with aggressiveness and without 
protection 

“Rescuer” Parent 
A person who inopportunely offers his/her help, asks for 
something in return and limits the other’s self-
expression 

“Controlling” Parent 
Positive aspect: A person who takes a stand, guides, 
reminds rules and values to others; he or she can 
express his/her opinions in a clear, straightforward and 
timely way. 

Negative aspect: A person who scolds, punishes, 
criticises and dictates 

“Nurturing” Parent 
Positive aspect: a person who takes care of 
himself/herself and others, reassures and advises, gives 
support. 

Negative aspect: a person who has an over-protective 
attitude, worries excessively about the others. 

 

 
Chart 1: Tabulation of answers 

Persecutor 
Parent 

Rescuer 
Parent 

Controlling 
Parent 

Nurturing 
Parent 

ADULT Free Child Adapted 
Child 

Rebellious 
Child 

Over-adapted 
Child 

4 

10 

18 

21 

31 

46 

54 

59 

67 

77 

7 

20 
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Chart 2: An example of an egogram

 
 
 
Francesca’s comment about the results 
The picture we obtain from the analysis of this chart is 
the following: 

Dysfunctional aspects: 

• The Persecuting Parent increased: in some cases I 
was too strict because I wanted them to respect 
the rules 

• The Rescuing Parent Ego state wasn’t affected 

• The Rebellious Child Ego State decreased: the child 
demonstrated greater initiative and, as shown by 
the increase in the Controlling Parent, he seems to 
have developed a greater acceptance of rules. This 
also led to a decrease in the Over-Adapted Child, 
and a subsequent increase in the positive Adapted 
Child. 

 

 

Functional aspects: 

• Nurturing Parent remained constant 

• The Adult Ego State increased: I assigned the Child 
tasks which carried greater responsibility, and, 
through the activity proposed in the fourth unit, 
the child developed a greater relational 
competence and awareness of the consequences of 
his behaviour 

• The Free Child Ego State increased: I encouraged 
the student to express freely during collective 
discussions, and this fostered him to speak without 
shame; this latter aspect actually reached the 
highest level. 
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